Reading Horizons: A Journal of Literacy and
Language Arts
Volume 26
Issue 2 January 1986

Article 7

1-1-1986

An Integrative Reading-Language Approach
Dixie D. Sanger
Kent State University

Sheldon L. Stick
University of Nebraska

Una A. Lange
University of Nebraska

Follow this and additional works at: https://scholarworks.wmich.edu/reading_horizons
Part of the Education Commons

Recommended Citation
Sanger, D. D., Stick, S. L., & Lange, U. A. (1986). An Integrative Reading-Language Approach. Reading
Horizons: A Journal of Literacy and Language Arts, 26 (2). Retrieved from
https://scholarworks.wmich.edu/reading_horizons/vol26/iss2/7

This Article is brought to you for free and open access by
the Special Education and Literacy Studies at
ScholarWorks at WMU. It has been accepted for inclusion
in Reading Horizons: A Journal of Literacy and Language
Arts by an authorized editor of ScholarWorks at WMU.
For more information, please contact wmuscholarworks@wmich.edu.

AN INTEGRATIVE READING-LANGUAGE APPROACH
Dixie D. Sanger
Sheldon L. Stick, Una A. Lange
Department of Special Education
University of Nebraska-Lincoln
Reading instruction is considered one of the most
important instructional activities in elementary grade
classrooms, because it provides children with knowledge
about the world. Positive relationships between ability to
read and language development have been reported by a number of authors, who say classroom teachers could help many
children become more effective readers by incorporating selected principles of language development into reading
instruction (Anastasiow, 1970; Goodman, 1974; Lundsteen,
1977; Monroe & Rogers, 1964; Stark, 1975). Some authors
cIa i m that read i ng is based upon ora 1 1anguage competence
and performance (Ha 11 & Rami g, 1978). Others (Smi th, 1978)
po i nt out that read i ng and ora 1 1anguage share a common
core of vocabu 1ary items, grammat i ca 1 forms, and speech
perception skills such as phoneme discrimination and sound
blending (Hillerich, 1978; Venezky, 1970).
Wiig and Semel (1976) indicated that reading problems
might be related to difficulty in understanding the ideas
being expressed by complex syntactic structures. Rupley
(1974) suggested that wh i 1e the concepts were wi th ina
child's level of understanding, the vocabulary used in
reading texts might be too complex, and Vogel (1974 &
1977) reported that poor readers might be deficient in the
use of morphological skills.
Clearly there are many researchers who underscore the
importance of language-based skills as precursors to efficient reading ability (Gleitman & Rozin, 1977; Vellutino,
1977; Li berman & Shankwe i 1er, 1979; Li berman, 1982; Wren,
1983). However, it is st ill doubtfu 1 that adequate attention has been directed to incorporating language-based
activities into reading instruction (Goodman & Goodman,
1977). Although some programs have addressed the importance
of such activities, the effectiveness of such programs has
not been well documented.
Th i s study sought to determi ne whether th i rd-grade
children identified as poor readers (6-12 mos. delay) were
able to improve their reading performances after being provided instruction using an integrated reading-language
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approach. It was specu I ated that the bas is for some or
most reading difficulties were language problems resulting
from deficiencies in constructing meaning from a spoken or
printed message, difficulty understanding and/or remembering the message proposition(s), and incongruities between
a child's knowledge of language and linguistic information
presented.
METHOD
Subjects
The 47 thi rd-grade chi ldren were identi fied as low
readers by the i r classroom teachers accord i ng to cr iter i a
(informal observations, criterion referenced tests, and
California Achievement Test) established in their school
district. Twenty-seven children with a mean chronological
age of 106.5 mos. were in the three exper i menta I groups
and twenty children with a mean chronological age of 105.2
mos. were in the three control groups. All subjects were
without known handicapping conditions and all were considered to be from middle socioeconomic families.
Procedures
A quasi-experimental design involving three intact
experimental groups and three intact control groups, in
self-contained third-grade classrooms, was implemented in
three public schools during the regularly scheduled reading
instruction. One experimental and one control group was
located in each of the three schoo Is. The study i nvo I ved
14 weeks of treatment wi th another two weeks requ i red for
pre- and posttesti ng. The i ntegrati ve treatment cons i sted
of four I anguage act i vi ties based upon research find i ngs
1) following verbal
of Sanger, Stick and Lange (1984):
directions; 2) retelling stories; 3) describing objects or
pictures; 4) defining words. The dependent measures included the Informal Reading-Language Test (Lange, Sanger &
Stick, 1983; Sanger, Stick & Lange, 1982) and the Test of
Reading Comprehension (Brown, Hammill & Wiederholt, 1978).
A 2 x 3 analysis of variance was applied to the data. A
90-minute training workshop (Sanger & Stick, 1984) was
held prior to implementation of treatment for the three experimental teachers. The experimental teachers were instructed to select and integrate the activities with reading
instruction when the children appeared to have difficulty
following directions, understanding and expressing ideas
or vocabulary, or were unable to retell stories.
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RESULTS AND DISCUSSION
A t-test on the means of the dependent measures was
computed for pretest scores to determine if the composition
of the combined three experimental and control groups
differed significantly in performance. Respective mean pretest scores for the ma i n groups were not stati st i ca lly
different. An analysis of variance on the posttest subtest
scores from the two dependent measures did not indicate
statistically significant difference between the mean
scores for the two main groups. However, it was determined
that there was a statistically significant interaction between group and teacher. Therefore, the resul ts of ma i n
effects are not reported.
Significant interactions between group and teacher
were noted only for the subtests General Vocabulary (F =
7.41, df = 2/41, p < .05), Syntactical Similarities CF =
4.56, (ff = 2/41,-p < .05), and Reading Directions-of
Schoolwork (F = 13.46, df = 2/41, P < .001). As a result,
the posttest- scores were graphed and plotted for further
examination. It was noteworthy that two of the experimental
groups outperformed thei r control counterparts; however,
the thi rd experimental group did not reach the level of
performance of its control group. Although the three
experimental teachers were exposed to the identical workshop, they apparently varied in their abilities to successfully integrate the four language activities into the readi ng instruct i on. It was conc 1uded that the success of the
treatment was due to the efforts from two of the three experimental teachers. These differences might have been related to individual teacher styles of instructing reading,
to teachers' backgrounds in reading and in language development, or to the extent to which the treatment was provided
during the study. Also, it is possible that a particular
school philosophy encouraged listening and retelling of
stories as a skill to be taught in reading development.
A notable observation, after the study was completed,
was that the three experimental teachers reported they
believed the treatment was effective and that it would be
continued with future reading instruction. Retelling
stories and defining words were considered the most beneficial activities, while the emphasis on vocabulary develo~
ment, sequencing of ideas, and the focus on language
deve 1opment were viewed as advantages of the integrated
reading-language approach. Similar findings had been
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reported earlier (Sanger, Stick & Lange, 1984). However,
the data did not clear ly support the va 1ue of i ncorporating verbal language activities into reading instruction.
Perhaps the relationship between language and reading
invol ves more of the temporally static elements found in
written language components. Hammill and McNutt (1981) reported that good verbal language skills are not a guarantee
of good reading abilities. Instead, there are strong correlates between reading and written language because reading
is the receptive form of written language.
This study showed that it was feasible to include selected expressive and receptive language activities (focusing on syntactic-semantic relationships) into reading
instruction. Although there are several factors to consider
when teaching reading, interventions must be tai lored to
meet the needs of each student, based on a profile of individual strengths and weaknesses. It would seem that if teachers used an integrated reading-language approach they
would be helping children better understand a writer's intentions by providing opportunities for experimenting with
different types of meaning and differentiating meanings accord i ng to context and form (01 son, 1982). Cons i derat i on
also should be given to the possibility that all aspects
of oral language may not be equally strong correlates of
reading.
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